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from classical texts. It suggests several ways of providing students with evidence, often such they have obtained themselves,
of such classics-borrowed vocabulary being plentifully used in real-life contexts. Effective in this regard appears cross-
ÛàÝÛãáæß ìàÝ ÙÚçîÝ©åÝæìáçæÝÜ îçÛÙÚíäÙêñ ïáìà ÛíêêÝæìäñ èçèíäÙê åçîáÝë çê ÏÑ ëàçïë¨ èêÝÞÝêÙÚäñ ìç ëçåÝ ÜÝßêÝÝ åáêêçêáæß
real-world problems and environments. The paper particularly focuses on the benefits of making students investigate
such movies for the under-study vocabulary to share their findings in class, and of first showing them the instructor-
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ЛІНГВОДИДАКТИКА
Nowadays, students of schools of foreign languages
in Ukrainian classical universities are to memorize long
äáëìë çÞ “ÙÛìáîÝ” îçÛÙÚíäÙêñ íæÜÝê ìàÝ ÛçêêÝëèçæÜáæß
syllabi. However, if we take into account the objective
trend currently apparent in higher educational institutions,
which is a reduction in classroom hours, and therefore
offering students less time to practice the vocabulary to
be learnt, or look into the usage peculiarities under their
áæëìêíÛìçê’ë  ëíèÝêîáëáçæ¨  ìàáë  ßçÙä åÙñ  ëÝÝå éíáìÝ  Ù
challenge. The situation is aggravated by the fact that
åçêÝ ÙæÜ åçêÝ ìçÜÙñ’ë ëìíÜÝæìë ÙêÝ ìêÝÙìáæß ìàÝ ìÙëã çÞ
äÝÙêæáæß  ìàÝ  “ÙÛìáîÝ” îçÛÙÚíäÙêñ  Ùë  Ù ïÙëìÝ çÞ  ìàÝáê
time. They merely believe that the vocabulary initially
taken from choice pieces of classical literary works,
rather than modern newspaper or magazine articles,
blogposts and Internet sources, to be outdated, no longer
áæ íëÝ ÙæÜ àÝæÛÝ íëÝäÝëë áæ ìçÜÙñ’ë ïçêäÜ ÙæÜ ìàÝáê ÞíìíêÝ
careers. All the above-mentioned conditions the
relevance of the problem under study and calls for
ëÝÝãáæß çíì æÝï ÛçæëìêíÛìáîÝ ïÙñë ìç Úççëì ëìíÜÝæìë’
motivation to build their vocabulary as an integral part
of their language proficiency.
Providing language learners with sufficient authentic
materials to improve their language proficiency is an
axiom applicable in any foreign language learning
environment. In addition, effective communication,
either written or spoken, primarily means effective use
of vocabulary to deliver the intended messages. Hence,
the aim of this paper is to come up with an effective
ïÙñ  ìç  Úççëì  ëìíÜÝæìë’ åçìáîÙìáçæ  ìç  ÝðèÙæÜ  ìàÝáê
foreign language vocabulary. The object of this study
áë ëìíÜÝæìë’ åçìáîÙìáçæ Þçê îçÛÙÚíäÙêñ ÚíáäÜáæßª ÏàÝ
subject is movies/TV shows in the original as a tool
ìç Úççëì ëìíÜÝæìë’ åçìáîÙìáçæ Þçê îçÛÙÚíäÙêñ ÚíáäÜáæßª
¼ÛÛçêÜáæß  ìç ÎìÝîÝæ  ÎìÙàä  ¦®¬¬±§¨  “îçÛÙÚíäÙêñ
knowledge is knowledge; the knowledge of a word
not only implies a definition, but also implies how that
ïçêÜ  Þáìë  áæìç  ìàÝ  ïçêäÜ”  Ö±×ª  Äæ  ìàáë  åÝÙæáæß¨
vocabulary as knowledge of words and word meanings
can never be fully mastered, for we believe that it should
expand and deepen over the course of a lifetime.
Students of schools of foreign languages as future
specialists are in need of specific instruction in active
vocabulary. This can be achieved through the most
common word-learning strategies:
1) wide or extensive independent reading to expand
word knowledge;
2) instruction in specific vocabulary to enhance
comprehension of authentic texts;
3) instruction in independent word-learning
strategies;
4) word consciousness to motivate and enhance
learning [7].
Thus, the instruction of foreign language learners
should definitely include their direct/indirect exposure
ìç æÙìáîÝ ëèÝÙãÝêë’ îçÛÙÚíäÙêñ ÛàçáÛÝ ÙæÜ íëÙßÝ ìç ÚÝ
acquired within each particular topical block.
According to the findings of the National Reading
Panel (2000) [6], which concluded the absence of a
single method for teaching vocabulary, intentional
vocabulary teaching should rely on a combination of
direct and indirect methods, such as:
1) Specific Word Instruction (the words to be learnt
should be carefully selected and extensively explained).
2) Word-Learning Strategies (dictionary use,
morphemic and contextual analysis). Besides looking
words up in a dictionary and using them in a sentence,
philology students should be aware of the full paradigm
of each word, thus being able to build all possible
derivatives, etc.
A foreign language syllabus stipulates that the
dominant content of learning a foreign language should
include forming different speech skills: speaking,
listening, reading and writing, i.e. formation of a
communicative competence where the priority lies in
identifying interactive learning tools for individuals or
groups of students. To solve such problems, focus
should be on selection of the best learning tools based
primarily on their teaching features and functions.
Learning foreign languages with the help of computer
and telecommunication technology should ensure the
implementation of the following tasks:
• Improvement of listening skills through authentic
speech;
• Forming skills of translating and summarizing the
information perceived;
• Improving the skills of monologue and dialogue
speech;
• Building a culture of communication;
• Expansion of active and passive vocabulary,
reflecting a modern stage of development of the
Ûçíæìêñ’ë ÛíäìíêÝ¨ ëçÛáÙä ÙæÜ èçäáìáÛÙä ëìêíÛìíêÝª
Authentic videos realize the principle of clarity in
teaching grammar and vocabulary, offering a greater
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variety of language and speech samples, including
various regional accents in general use and special
vocabulary, idioms, etc., and real contexts of their usage
by native speakers. With the help of audiovisual means,
students can receive more necessary information in
less time, achieve better results, and form the required
skills and abilities.
Following the famous modern educationist
¼ªËª ÎàÛàÝêÚÙæ’ë áÜÝÙ çÞ íëáæß îáëíÙä ÙáÜë Ùë çæÝ çÞ
the main factors to intensify training [4], we believe
that audiovisual aids as a bright example of audiovisual
method of teaching foreign languages, will be an
invaluable addition to the traditional way of mastering
vocabulary. The main advantage here lies in information
coming to students through both visual and auditory
ÛàÙææÝäëª “ÏàÝ ëáåíäìÙæÝçíë áåèÙÛì çÞ Ù ÛçåèäÝð ëÝì
of stimuli to different analyzers ... has a special power
and emotion. When receiving information through
audiovisual training, a human experiences the influence
of a powerful stream of information of unusual quality,
which creates an emotional basis for the specific image
ìç  ìêÙæëÞÝê  ÝÙëáÝê  ìç  ÙÚëìêÙÛìáçæ”  Ö¯×ª ÈçîáÝë  ÙæÜ
videoclips provide dynamic images with audio
commentary, simultaneous supply of image and sound,
including speech or musical accompaniment, thus
ÛçåÚáæáæß ìàÝ îáëíÙä èÝêÛÝèìáçæ ÙæÜ àÝÙêáæß ÖÄÚáÜ×ª
Video has a very strong emotional impact, affecting
the formation of personal attitude to what students see.
Another advantage is the immediacy of a film image
of reality, leading a special way of communicating with
the audience, the use of close-up, unobtrusive
presentation of information, brilliance, and presence
of the background music. When watching what is
happening on the screen, students are immersed into
ÛçæÜáìáçæë ÛäçëÝ ìç ìàÝ æÙìíêÙä äÙæßíÙßÝ ÝæîáêçæåÝæì –
a set of linguistic and non-linguistic terms that reflect
the life, history, culture and traditions of native speakers
of the language. In this way, video materials have a
great potential to intensify the transfer of information
to students, enhance their cognitive activity due to the
following features: the demonstration of objects;
modeling phenomena and processes in the dynamics
of their development by means of television or
computers [2].
Thus, the impact of psychological aspects of visual
aids on students (the ability to draw attention of each
student or group audiences, influence the amount of
long-term memory, and increase the strength of memory,
èêçîáÜáæß ÝåçìáçæÙä áåèÙÛì çæ ëìíÜÝæìë’ åçìáîÙìáçæ¨ ÙæÜ
improve learning) contributes to intensification of the
educational process, and creates favorable conditions
for shaping communicative (linguistic and sociocultural)
competencies of students [1].
In addition, the following characteristics should be
inherent in the movies selected for foreign language
education: information abundance, dynamics of the plot,
impact not only on the mind, but also on the feelings;
logical completeness, because the visual aids are to
give a complete picture of the active vocabulary being
studied. The most important factor in the performance
of audiovisual teaching aids, as well as all other
technical equipment and means, is the right choice of
an adequate method of their use. The efficiency factor
of using visual aids depends largely on thoroughness
and comprehensiveness of the preparatory work.
Preparation for the use of audiovisual training
consists of the following stages: defining the material
that requires audiovisual support; familiarization with
the available video selection appropriate to the topic
being studied (recordings of TV shows, movies,
independent videos, etc.); preview, selection of guides
and determination of their didactic value (how well
they meet the set objectives in pursuit of mastering
the new material); repeated viewing of the selected
manuals necessary for determining fragments and time
for their demonstration; inclusion in lesson plans.
Without all this, students are not always to see on
the screen what was meant for them to fathom.
The content of the information memorized depends
çæ åÙæñ  áæÜáîáÜíÙä  ÞÙÛìçêë¨  áæÛäíÜáæß  ëìíÜÝæìë’
existing experiences, interests, preferences and so on.
After watching, the instructor is to ask students
questions on the fragment viewed, and to summarize
the situation of communication and assess the level of
comprehension through their responses [2, p. 86].
What watching movies does in terms of foreign
language acquisition is inter alia enable the viewers to
get immersed in the cultural and social peculiarities of
the language, teach proper and acceptable ways to
behave in and respond to daily situations, help develop
communicative abilities, enhance interpersonal skills,
enrich vocabulary and grammar used in everyday life.
Within this framework, watching contemporary TV




language environment without having to go on any trips
abroad you might not be disposed to.
The above-mentioned methods find their
implementation in the educational process organization
at the School of Foreign Languages of V. N. Karazin
Kharkiv National University using the syllabus-
prescribed series of textbooks under the editorship of
Ñª ¿ª ¼êÙãáæ  “ËêÙÛìáÛÙä ¾çíêëÝ  çÞ Àæßäáëà”¨ ïàáÛà
ÝæëíêÝë  ÛçåèêÝàÝæëáîÝ  èêÙÛìáÛÝ  çÞ  ìàÝ  “ÙÛìáîÝ”
vocabulary usage, including speech patterns, and set
word combinations and phrases, through a variety of
exercises. The series draws on choice pieces of
classical literary works for the texts used as the
foundation vocabulary source in each unit, and this is
where the series may seem to be lacking in terms of
its relevance to the real-life contexts. This breeds
ëíëèáÛáçæ áæ ëìíÜÝæìë’ åáæÜë ìàÙì ìàÝ îçÛÙÚíäÙêñ ìàÝñ
are to master is obsolete, which significantly weakens
their motivation to learn it and therefore the
effectiveness of the learning process in general, as
well as their performance in the subject (here: English
as their first foreign language) in particular.
ÒàáäÝ ßÝììáæß ìçÜÙñ’ë ëìíÜÝæìë ìç êÝÙÜ ÛäÙëëáÛë áæ
the original may be an undertaking, exploiting their
movie preferences may turn out to be the game-
changer. Currently, television offers a vast choice of
movies as well as TV shows for teenagers and young
adults, such as The Hunger Games, Divergent, or
The Maze Runner, to name a few. As a rule, these
screen adaptations are popular with the young people,
thus being a good motivation for them to explore what
they see in terms of the language, particularly
vocabulary, they are currently studying.
To dispel the above-mentioned popular
misconception and to motivate students of the School
of Foreign Languages of V.N. Karazin Kharkiv
National University to take vocabulary-building more
seriously, within the purpose of this research, we
suggest that the instructor do one of the following:
1. Ask the students to watch a currently popular
movie or TV show in the original at home and fish out
Ùë åÙæñ áæëìÙæÛÝë çÞ ìàÝ “ÙÛìáîÝ” îçÛÙÚíäÙêñ ÛíêêÝæìäñ
under study as they can. The results are to be
announced in front of the whole class.
2. Cut out the pieces from a currently popular movie
or TV show in the original that contain instances of
ìàÝ “ÙÛìáîÝ” îçÛÙÚíäÙêñ ÛíêêÝæìäñ íæÜÝê ëìíÜñ ÙæÜ ëàçï
the compilation during the class for the students to
guess the movie or TV show and see a condensed
version of the usage of the vocabulary they are
supposed to study.
Both approaches have their benefits in motivation
boosting. The first one, for instance, provides several
shared findings at the same time (different students
ÙêÝ  äáãÝäñ  ìç  èáÛã  ÜáÞÞÝêÝæì åçîáÝë«ÏÑ ëàçïë§¨  ìàÝ
findings made by the students themselves rather than
the instructor, which increases the trustworthiness and
validity of the information in the eyes of the former.
½ÝëáÜÝë¨ äççãáæß Þçê ìàÝ “ÙÛìáîÝ” íæáìë áæ ìàÝ åçîáÝë«
TV shows enables the students to memorize them
better as they do. The other approach, on the other
hand, gets a more condensed presentation of a larger
number of instances in a much shorter time frame,
which will have a more impressive and immediate
effect on the students doubting the relevance of the
vocabulary they are to study.
3. Combine the above approaches by first showing
ìàÝ ëìíÜÝæìë Ù ÛçåèáäÙìáçæ çÞ ìàÝ “ÙÛìáîÝ” îçÛÙÚíäÙêñ
instances followed by the assignment set to them to
do the same with a currently popular movie/TV show
of their own choosing.
For the purposes of our paper, we would like to
illustrate the second approach in more detail as the
other two are dependent on the findings of the students,
which will always be different, and the third one also
has the second one as its component. To do that, we
êÙæÜçåäñ èáÛãÝÜ çæÝ íæáì ¦Ðæáì ®§ Þêçå ìàÝ “ËêÙÛìáÛÙä
Course of English. 3rd ÔÝÙê” íæÜÝê ìàÝ ÝÜáìçêëàáè çÞ
V. D. Arakin [8] and cross-checked all its vocabulary-
building elements with the scripts of The Hunger
Games film series (The Hunger Games (2012), The
Hunger Games: Catching Fire (2013), The Hunger
Games: Mockingjay  –  ËÙêì  ­  ¦®¬­°§¨ The Hunger
Games: Mockingjay  –  ËÙêì  ®  ¦®¬­±§§¨  ÛíêêÝæìäñ
èçèíäÙê ïáìà  ìÝÝæÙßÝêë  ÙæÜ  ñçíæß  ÙÜíäìë  Öµ–­®×ª
¦ÏàÝëÝ ëÛêáèìë ÙæÜ Ðæáì ® çÞ ìàÝ “ËêÙÛìáÛÙä ¾çíêëÝ çÞ
English. 3rd ÔÝÙê”  ìàíë ëÝêîÝÜ Ùë  ìàÝ materials of
the research conducted within this paper.)
Below are the findings, which are 45 usage
examples of the active vocabulary from Unit 2, including
19 instances of speech patterns, 20 instances of
essential vocabulary units and 6 instances of word
combinations and phrases:
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Speech Patterns:
– “But maybe,  if  we  got  away  from  here,  if  we
went  somewhere  safe,  it  could be  different.”
– “You  know  I wouldn’t  believe  you,  even  if  you
did.”
– “And  I  wouldn’t  have  any  regrets  at  all  if  it
weren’t...  If...  If  it  weren’t  for what? What?  If  it
weren’t  for  the  baby.”
– “If  I  wanted  to  kill  either  of  you,  I  would’ve
done  it  by  now.”
– “If  they  tortured  her  or  did  anything  to  her,
forget the districts, there would be riots in the damn
Capitol.”
– “And  if we  left,  they would  come.”
– “If  the Mockingjay were gone,  the rebels would
already be using her  as  a martyr.”
– “All I know is that  I would have saved myself a
lot  of  suffering,  if  I’d  just  given  that  bread  to  the
pig.”
– “But I couldn’t stop you if you wanted to come.”
– “So would Finnick,  if  he were  here.”
– “But  if  I  had  to  put  you  through  it  again  “for
this  outcome,  I would.”
– “But if I could I’d bet on you!”
– “And  I  think  if  you  could  see  them,  you would
not  root  for  them either.”
– “It might be easier if I didn’t.”
– “If  I  didn’t,  I’d be dead.”
– “If  you  wanted  to  be  babied,  you  should’ve
asked  Peeta.”
– “If  that Head Game-maker,  Seneca Crane,  had
had any brains at all, he would have blown you to
bits  then  and  there.”
– “Two  brave  young  people,  against  all  odds




– “Look,  the  tail points  to 1 2.”
– “And as opposed  to having you  two pointing at
each other,  she’s going  to  get  him.”
– “If it gets to that point, I’ll kill you myself.”
– “Anyone  could  see  the  game was  over  by  that
point.”
– “I don’t  see  the point  in  that.”
– “By  that  point...they’re pretty  lethal.’
– “It’s  kind  of  thing  does  happen  at  this  point  if
there’s...”
– “She’s  gonna  come down  at  some points.”
– “At what point did he realize  the  depth of  your
indifference  towards  him?”
– “It was just a dream. I’m sorry.”
– “It’s  okay.  You’re  just  dreaming.”
– “...this  is a very  interesting mix.”
– “All right. Well, Peeta, there are many who find
this  suspicious  to  say  the  least.”
– “Snow would drink from the same cup, to deflect
suspicion.”
– “Are  you  aware  of what’s  happened?”
– “There could be new pods that we’re not aware
of.”
– “She  interfered with  a  Peacekeeper.”




– “You  realize  that  your  actions  reflect  badly  on
all of us.”
Word combinations:
– “We’ve all  suffered  so much.”
– “And  then  all  of  that  suffering  and  fear  is
redirected.”
– “Commander Paylor, your  people have suffered
more than just about anyone else at the hands of
the  Capitol.”
– “We’ll  turn  their  advance  into  a  celebration  of
suffering.”
– “All I know is that  I would have saved myself a
lot  of  suffering,  if  I’d  just  given  that  bread  to  the
pig.”
– “If we succeed,  let  it be  for all of Panem…”
Ïàáë æíåÚÝê çÞ ÝðÙåèäÝë çÞ ìàÝ “ÙÛìáîÝ” îçÛÙÚíäÙêñ
from just one unit is quite representative, in our opinion,
to provide students with enough evidence that it is still
widely used in contemporary contexts, especially when
shown to them as a several-minute compilation of the
corresponding cuttings from the movies, and considering
that the movie choice is not random, but, on the contrary,
being a dystopia, reflects the problems, daily routine
manifestations and activities, although exaggerated, of
ìçÜÙñ’ë ïçêäÜª Ïàáë  áë  ëíêÝ  ìç  ÛàÙæßÝ  ìàÝ  ëìíÜÝæìë’
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attitude to the vocabulary under study and boost their
motivation to learn it. Moreover, visual perception itself
directly contributes to memorizing and, therefore, in
our case, helps our students retain the featured
vocabulary better.
Thus, complementing the syllabus-prescribed
textbook with a bit of movie-watching with a focus
on identifying the examples of the vocabulary under
study is an effective way of killing several birds with
çæÝ ëìçæÝ¶ Úêáæßáæß ìàÝ “ÙÛìáîÝ” îçÛÙÚíäÙêñ ìç äáÞÝ¨
enabling foreign language learners to master this
vocabulary more quickly and effectively, boosting
their motivation to learn better, and changing their
attitude to classical literature as outdated in terms of
vocabulary.
As for prospects of further research, promising
are applications of similar approaches to teaching
grammar, developing analytical thinking skills through
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